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Introduction
Learning to communicate and express ideas orally is 
an important part of English education. Conversation-
based activities are designed and implemented with 
the expectation that students will use what they 
have learned in order to communicate in authentic 
situations. However, in reality, many students do not 
have any immediate opportunity to use what they 
have learned outside the classroom. In this situation, 
it may be difficult for them to sustain their motivation 
over a long period of time. It is therefore necessary 
to motivate students by creating a real need for them 
to use English. This involves understanding how 
language is used to create meaning in real situations. 
The creation and performance of an original drama 
can be one of the ways to achieve this goal. 
Producing a drama can provide students with a 
genuine communicative purpose by giving them the 
chance to create, develop and perform a story to 
provide a real context for their communication, and it 
can sustain their motivation as their involvement in it 
increases. It can also help to bridge the gap between 
knowledge and usage of language. The purpose of 
this paper is to discuss how the process of creating, 
rehearsing and performing an original English 
drama to a real audience of high school students 
helped increase university students’ motivation to 
communicate orally in English and enhance their 
understanding of the appropriate language for 
particular contexts. Students’ reflections both before 
and after performing a drama will be considered as 
well as issues that need to be taken into account when 
drama is used in English communication classes. 
Background to the study
English communication classes in universities 
provide opportunities for students to actively use 
the English they have learned in secondary school 
classes. They can bridge the gap between students’ 
linguistic knowledge, which has previously been 
tested in examinations, and their ability to produce 
spoken language. Although many students have had 
the opportunity to communicate in English during 
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近年，日本の英語教育ではオーラル・コミュニケーションの伸長が重視されている。多くの教員が効果的なコミュ
ニケーション活動を教室内に持ち込み，現実のコミュニケーション場面を作り出すべく努力している。しかし，学生
たちは教室の外で英語を使用するという機会が極端に少ないため，ときに動機を維持することが難しい。学生の動機
を高めるためには，教室内での活動に積極的にかつ創造的に取り組むことが一策と考えられる。教室でのドラマ使用
―教室外の場面で展開される劇を学生に練習させ，演じる機会を与えることは，教室の内と外のギャップを埋める一
手段であり，英語でコミュニケーションをする真の理由を与えることになる。本研究では大学生が１学期間の英語コ
ミュニケーションのクラスを通じ，英語劇を作り，練習し，演じるという一連の流れを経験した。彼らはその前後に
リフレクション・シートを記入し，このコメントを分析した。その結果，ドラマを演じることが大学生に多くの利益
をもたらすことが明らかになった。
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their secondary school education, a considerable 
number still lack confidence in doing so. This gap 
between understanding and production can be due 
to a number of factors. A significant factor is the 
pressure to study for entrance examinations in the 
final years of high school. With this stage behind them, 
the start of university can be seen as a new beginning 
for many students. It offers them a wider range of 
English classes and provides an opportunity for them 
to consolidate and activate their existing linguistic 
knowledge in communicative situations. At this stage 
there is usually no externally imposed syllabus, so 
teachers have the freedom to decide what kinds of 
activities are appropriate for their students. With this 
freedom comes a responsibility to find materials at the 
appropriate level of interest and difficultly to motivate 
and stimulate students. 
In many cases English communication classes 
take up only one or two sessions of ninety minutes 
in a student’s week, and many students do not have 
sufficient opportunities to use English outside the 
classroom in authentic communicative situations. 
Whilst teachers attempt to provide stimulating 
activities through dialogue practice, discussions and 
presentations, there is still a gap between doing 
these activities in the classroom and using them in a 
situation where there is a real need to communicate. 
Furthermore, some teaching materials consist of 
isolated units, which focus on different topics or 
functions each week. This can result in a situation 
where students perceive no coherent links between 
the topics. In order to sustain students’ motivation 
and interest, help them find connections between the 
contents of different weeks’ classes and bridge the gap 
between classroom practice and authentic language 
use, it can be effective to have students work towards 
a final product that combines what they have learned 
and gives them a real reason to use the language so 
that they may feel a sense of achievement. Producing 
and performing a drama in English can help them to 
achieve this. 
Performing a drama in English can bring considerable 
benefits to students. It can help them to develop new 
skills and provide them a greater sense of satisfaction 
as well as providing a context for language use. 
Through creating a story, students use language to create 
meaning in real contexts that go beyond artificial 
decontextualized situations. Developing a story also 
enhances a sense of using language in the context of 
extended discourse. It also involves thinking about 
characterization and appropriateness of language used 
by characters in the context of particular contexts and 
relationships. It can also increase learner autonomy 
as students take increased responsibility for the 
content of their production. Furthermore, providing 
the opportunity to perform in front of an audience can 
increase students’ motivation and confidence. However, 
while many university students have some experience 
of performing short role-plays in their secondary school 
English classes, most of them have no experience of 
creating longer dramas and performing them in front 
of a larger audience. Care must therefore be taken in 
preparing students for these activities. This involves 
providing useful input, sufficient opportunities for 
practice and sensitivity to students’ feelings about 
preparing and performing the drama. Previous studies 
in this field provide valid insight into the issues that 
teachers need to consider when carrying out drama 
activities in the classroom. 
 
Previous studies
Many previous studies have focused on how drama 
can be an effective part of foreign language teaching 
and can have a positive impact on students’ motivation 
and development. The studies mentioned below focus 
on issues related to students performing in university 
EFL settings. 
The concept of drama or performance in foreign 
language teaching can cover a range of activities, 
which vary in the amount of input students have 
regarding the contents of their productions. They 
range from simple controlled role plays, to more open 
simulations to the production of partial or whole plays, 
and using or adapting well-known stories, previously 
existing plays or creating original dramas. What 
links these activities, particularly when students 
create their own stories, is the emphasis on bringing 
language to life in real situations. McGuinn （2014） 
defines drama as doing, and acting things out rather 
than working on them abstractly and privately. In the 
Japanese context, the use of drama in English classes 
predates the modern era. Yoshida （2008） refers to 
the long history of drama in EFL in Japan, citing the 
early examples of it being taught in English literature 
classes in university in the early twentieth century. 
She considers its advantages to be that it develops 
empathy, motivation and socio-cultural awareness. 
Haruyama （2010） mentions that foreign language 
dramas were performed at a university festival in 
Tokyo as early as 1906. 
One reason for using drama in English classes is to 
help students overcome anxiety, lack of confidence 
or other barriers they may have to communicating 
in English. Duff （2015） used drama in Japanese 
university English classes to help students overcome 
these barriers through engaging them in playing a 
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role. He noticed a considerable gap between students’ 
linguistic scores and their oral production in English, 
which he attributed partly to anxiety factors. He 
found that textbooks were insufficient in bridging 
this gap as they tended to focus on pattern practice 
but did not sufficiently encourage students’ individual 
input into language use. Consequently, the students 
still hesitated to use language autonomously. He used 
drama to help them overcome these communicative 
barriers through lowering the effective filter. They 
came to communicate more openly and with less 
anxiety as they became involved in playing their roles. 
Dailey （2009） emphasized the importance of creating 
an atmosphere of trust and encouraging risk-taking 
and creative expression. He also stressed the need to 
carefully prepare these activities in accordance with 
the needs of his students to obtain the maximum 
benefit in helping his students to increase their 
confidence in speaking English. 
Another reason for using drama in teaching English 
is that it is meaning-based and student-centered. 
Student-centered activities help to develop students’ 
autonomy through enabling them to take responsibility 
and control over and greater input into the language 
they produce. Dailey suggests that once students are 
involved in the task of creating language and meaning 
by themselves, for example through creating a story 
and developing characters, their motivation will 
increase. Ng and Boucher-Yip. （2010） also emphasized 
the role of drama in providing an opportunity for 
students to communicate in real life contexts and 
create real language experience. Speaking in different 
contexts challenges them to use the language in 
new and meaningful ways, turning their declarative 
knowledge into procedural knowledge. Donnery （2009） 
also emphasized autonomy by arguing that drama in 
the university classroom made students into producers 
of their own knowledge. She also raises the issue of 
culturally appropriate activities. She suggests that with 
its emphasis on collective collaboration and reflection 
rather than individual effort, it also fits in well with the 
types of activities that students are familiar with. 
In terms of meaningful contexts, Miccolli （2003） 
found that drama can add the cultural dimension to 
language learning, particularly in terms of how to 
express different emotions and in what intonation, as 
well as factors such as body language. In this way it 
goes beyond what is taught in regular conversation 
classes as it creates meaningful contexts and a 
genuine purpose for communication. It adds the “how” 
dimension to the “what” of communication. Fine and 
Collins （2014） also emphasize the role of real contexts 
and student autonomy in developing output that goes 
beyond teacher input. They suggest that drama can 
increase students’ motivation, confidence, and critical 
thinking skills. It enables them to engage in meaningful 
activities, whole language learning and authentic 
communication. In addition it utilizes language skills 
including oral proficiency, reading comprehension, 
knowledge of structures, idioms and writing proficiency 
as well as providing context for language use. This 
context includes setting, role, status, mood, attitude, 
feeling, and the shared knowledge necessary to 
understand the pragmatic dimensions of the scene. 
They also refer to the fact that performance in front of 
an audience can be a motivating factor.
The notion of student autonomy is further developed 
by Bang （2005）. He emphasized the role of drama 
in enabling students to learn to use language 
spontaneously and communicatively as they became 
involved in the dynamic process of collaborative 
learning. They acquire the language through using it 
rather than learning it through studying it. One part of 
this is the fact that drama integrates the four skills as 
well as giving students cultural awareness and insight 
into human behavior. Collaborative learning was also 
emphasized as each student contributes his or her 
part. Davis （1990） expands on the notion of student 
autonomy. He suggests that the students should be 
the ones to make the choices so that they invest more 
in the experience. The essence of the drama activities 
is that students make use of their personal store of 
language to communicate in a meaningful manner. The 
teacher provides the linguistic input and the students 
create the context.
The teacher plays a vital role in ensuring the 
success of the drama in fulfilling all the goals 
mentioned above. The goals of autonomy, developing 
confidence and creation of a meaningful context can 
only be carried out effectively if the students are 
willing to participate enthusiastically and if the teacher 
structures the activities appropriately. Davis （1990） 
emphasized the role of the teacher in setting up the 
activities. He emphasizes that it is important for the 
teacher to know the class well, create an appropriate 
atmosphere for performance, and avoid any taboos 
as well as making sure that the students learn 
appropriate and useful expressions for carrying out the 
activity. The activities will also be more successful if 
the teacher knows the students’ learning preferences 
and their attitude to different types of activities. Ng 
and Boucher-Yip （2010） stressed the importance of 
considering students’ reactions to the activities. Not all 
students respond positively to drama activities; they 
might perceive them as too different from what they 
normally expect in an English class. In this respect, the 
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teacher’s instructions are essential to the success of 
the activity and to facilitating the involvement of each 
student in the activity. It is also important to provide 
sufficient time for students to rehearse and revise 
their script. 
Understanding students’ reactions to the activities 
can enable them to be carried out more effectively at 
each stage. Haruyama （2010） considered the effect 
of drama in English on university students and used 
questionnaires to ascertain their reactions to doing 
so. She had her students perform regularly in front of 
others before writing a final drama to be performed 
in front of the class. This created a link between the 
regular activity of structured role-play and the more 
creative one of creating a final drama. It also helped 
to decrease their anxiety. She conducted surveys to 
ascertain students’ preferences regarding the activity 
and found that they preferred the creative practice of 
producing a drama to memorizing textbook dialogues. 
While they initially had difficulty with vocabulary and 
grammar while writing a script, the process of looking 
for meaningful expressions helped them to develop 
their awareness of language. She found that they 
improved their self- esteem and enjoyed exploring the 
characters in the Furthermore; the regular practice 
of performance decreased their fear of performing. 
Overall she found that the students developed positive 
attitudes to using English through drama. 
This brief survey of previous research indicates 
that there can be benefits to teaching drama in 
English communication classes. Through the creation 
of meaningful contexts for use of language, it helps 
to bridge the gap between classroom learning and 
the real world. It encourages collaboration, and 
develops imagination and creativity, autonomy and 
confidence. It also helps students to cope with using 
language in unpredictable situations. However, in 
order to be effective, it requires sufficient planning 
and rehearsal time and strategies for overcoming any 
potential resistance from the students. There should 
be an appropriate balance between teacher input and 
student autonomy in the production stages. 
The present study
This purpose of this study was to investigate 
university students’ reactions to performing a drama 
in English both to their peers and to a wider audience. 
This included their perceptions of what they had 
gained from the process of creating, preparing and 
performing the drama as well as any difficulties that 
they might have had. The students’ perceptions 
were elicited through reflection sheets consisting of 
mostly open-ended questions in English. The students 
answered these anonymously. 
The study took place in the first semester of the 
academic year 2015 from April to July. The subjects 
were 20 first year students who took a class entitled 
“Introduction to English Communication”. They were 
divided into two groups, which were taught separately 
at different times. One group was in the training 
division for future secondary school teachers （“group 
A”） and the other for future primary school teachers 
（“group B”）. The class was held for 90 minutes once 
a week over a period of 15 weeks. In addition to class 
time, the students spent time outside class preparing 
and rehearsing their plays particularly towards the 
end of the semester just before the main performance. 
The dramas were performed in front of an audience 
three times: first in the class, second to an audience 
of students from older year-groups in the same 
department and finally in front of a much larger 
audience of high school students at the university 
open day （known as “Open Campus”） at the end of 
July. Although the students had a relatively short 
period of time to prepare and perform the dramas, 
the background and context to performing them 
helped to facilitate the positive participation of the 
students. First, there was a well-established tradition 
of performing drama in the English department. 
Most of the students were aware of this and had 
direct experience of watching one of the previous 
performances. Second, the students were all members 
of the same department, so they spent a large part of 
the week taking classes together and also had informal 
contact and access to shared spaces for social activity 
and group work outside of class time. This enabled 
them to prepare and rehearse their dramas. Third, 
the classes were small enough, each with fewer than 
15 students, for close teacher-student involvement 
throughout the preparation phase and for students to 
have sufficient chances to perform in front of the class 
and receive feedback. These conditions facilitated the 
regular preparation of role-plays and the writing and 
rehearsing of the final drama. A further factor was 
that the students were all members of the Faculty of 
Education, so they were aware of the need to develop 
the skills of performing in front of others. However, the 
students did not necessarily have previous experience 
of performing a drama in front of an audience, so it 
was important to prepare them for doing so in various 
stages.
The first step was to gain a general understanding 
of students’ knowledge of appropriate English 
expressions for use in various situations. In the first 
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class of the academic year, they were given a written 
discourse completion task to test their knowledge 
of English expressions appropriate for situations 
such as complaining, apologizing, complimenting, 
requesting, promising and suggesting. These speech 
acts were chosen based both on their application to 
a range of communicative situations and because 
they had appeared frequently in previous years’ 
drama performances. The results will not be 
reported in detail here, but they revealed that the 
students had a general familiarity with speech acts 
and formulaic expressions useful for predictable 
situations. However, many of them had difficulty 
in finding appropriate language for surprising or 
unpredictable situations and for expressing different 
levels of politeness.
At the beginning of the course, the students were 
introduced to the concept of performing a drama in 
English including issues related to suitable types of 
stories, plot and characterization and expectations 
for their final performance. They subsequently 
watched a video of previous years’ performances. 
After this they wrote down their reflections, feelings 
and expectations as well as any anxieties they had 
about performing the drama. 
In the weekly classes on English communication, 
no textbook was used, but handouts were provided. 
There was a focus on developing students’ 
awareness of speech acts such as requesting, 
complaining, apologizing and the use of appropriate 
expressions in particular contexts. Based on these, 
the students devised contexts and performed skits 
in small groups each week, preparing and rehearsing 
them in their own time for performance in class. 
The regular practice made the students gradually 
become accustomed to the process of creating 
original and interesting scenarios with surprising 
or unexpected elements and performing regularly 
in front of a small group of their peers. Connections 
were also made between the contents of each week’
s class, and the students gradually came to combine 
different situations in longer performances. Thus 
they developed both their autonomy in creating 
scenarios and their ability to perform them in front 
of the class through the regular practice of doing so. 
The main preparation for the final performance 
started in the second half of the semester. By this 
stage the students had become familiar with the 
regular practice of creating stories and performing 
them in front of their peers as well as receiving 
feedback. In group A, the students divided into 
two groups and performed two ten-minute dramas 
of different genres: a mystery and a love story. In 
group B, the students chose to work as one group 
and adapt a well-known children’s story, rewriting 
it in their own words. The choice of genre was in 
each case determined by the students themselves. 
They also spent time outside the class preparing 
and rehearsing their dramas. At this stage all the 
decisions about the language, content, structure 
and casting of the final drama were made by the 
students. The teacher provided grammar correction 
and advice about pronunciation, intonation and the 
appropriate use of particular expressions. Thus the 
students were able to create their own product 
while receiving guidance from their teacher when 
necessary. 
The students performed their final drama in 
front of group of peers from different years within 
the department and, and finally in front of a larger 
audience of high school students. A few days 
after performing the drama, they were given a 
questionnaire about their responses to preparing 
and performing the drama. 
Findings and Discussion
Results of the students’ initial comments
The students’ wrote their initial feelings about 
performing a drama after viewing a DVD of 
previous performances and before starting to 
prepare their dramas. Most of them wrote that 
they had not performed a drama in English before 
although some had performed a drama in Japanese. 
Most of the students expressed a combination of 
nervousness and excitement about performing, but 
all of them had a positive attitude towards it. Some 
of them mentioned that the idea of performing a 
drama had influenced their decision to apply to the 
department. Others already expressed a clear idea 
of what genre of drama they wanted to perform and 
a recognition of the issues involved in creating a 
story. 
In terms of what they believed they would gain 
from performing the drama, most of the students 
regarded it as an opportunity to improve their 
speaking skills, particularly pronunciation and 
intonation. Two students also mentioned that they 
looked forward to finding “another self” through 
acting. 
Awareness of the audience was also an issue of 
concern for many of the students. Many of them 
worried about how their performances would 
be perceived by the audience. They had been 
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influenced by the good performances of the students 
in previous years and felt pressure to perform 
equally well and make a positive impression on the 
audience. 
Students’ Final Reflection Sheets.
The main findings are summarized below in order 
of frequency of occurrence. A selection of direct 
quotations from the students’ comments writing are 
given below the main findings  
1.　What did the students gain from performing the 
drama?
collaboration
The students responded almost unanimously that 
they had gained the skill of working together with 
their classmates to produce the final drama. Many 
commented that it had deepened their friendships 
and they had enjoyed getting to know each other 
better through the drama. Comments such as to 
those below were found in the responses of most of 
the students. 
“We （the group members） all encouraged each 
other and gave each other good advice”.
“Because we divided up the work carefully 
between us, we worked well together. Performing 
this drama brought us closer together and helped us 
to enjoy our university life more”
pronunciation and intonation
Improvement in pronunciation and intonation 
was a factor mentioned by most of the students. In 
particular, they became aware of the need to speak 
with feeling to express emotions. Several students 
referred to “speaking English emotionally”. Through 
the drama they learned the appropriate intonation 
and stress for particular situations.
learning expressions that would be useful in real life 
situations
As one of the aims of performing drama was to 
bridge the gap between the classroom and real 
situations, it was important to see which expressions 
the students found most useful. From a list of 
functions, the students ranked those that had been 
most useful. By far the majority expressed the view 
that the most useful expressions were those for 
“complaining” and “apologizing”. Next was “making 
plans”.  Some students mentioned ”requesting” 
and “giving compliments.” The importance of 
expressions for complaining and apologizing were 
probably due to their usefulness in the unpredictable 
and surprising situations that occur in drama. 
Furthermore, some students mentioned that 
“apologizing” was useful because they often felt a 
need to do this in daily life and were not sure how 
to do so politely in English. The responses showed 
that the expressions that the students had learned 
were not only used in the dramas, but they felt their 
relevance for situations they might encounter in 
authentic communicative situations. 
“The drama taught me how to use expressions in 
real situations. I want to use them in real situations”
“I feel more confident to use English in actual 
situations”
“I felt I could use this language in everyday life”
“By practicing for it I learned a lot of useful 
expressions and came to speak English more 
fluently.
“I learned the nuances of different expressions, 
so I feel I can now communicate better in a real 
situation”
impact on the audience
Initially, many of the students had expressed 
concern about performing in front of an audience. 
In their post-performance comments, many of 
them wrote that they had been able to overcome 
their shyness about performing in front of the 
others through regular practice in class and the 
final performance. Most of them also mentioned 
their satisfaction in performing in front of a large 
group and seeing the enjoyment of the audience. 
Some wrote that the drama would be a permanent 
memory for them.
“I was pleased with the audience’s laughter. I 
hope this drama will be one reason for their deciding 
to enter our university”
“I feel happy because many people praised our 
performance. I was able to make a great memory”
role and character
Some of the students wrote that they had come to 
identify with the role they were playing. This also 
helped reduce their feeling of nervousness and make 
them less inhibited.  
“It is really fun to become another person”
“I was very nervous at the beginning, but I came 
to act as if I was my character”. 
increased confidence
Many of the students wrote that they increased 
their confidence through the performance. In 
particular, one student expressed the overall change 
that came over the group when they prepared and 
performed the drama
“We became able to express ourselves more 
dynamical ly and energetical ly than before . 
Experience of performing the drama gave us a lot 
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of confidence in our experience of performing in 
English” 
“I didn’t feel embarrassment. Acting became fun”
2.　What were the most difficult points of performing 
the drama?
creating a story
Some of the students mentioned that it was 
difficult to create the story in the short time 
available.
“Watching a drama is fun, but it is very hard to 
think of a drama when we perform our own story”
finding the right expressions
Although regular practice of expressions in the 
class gave students linguistic input, the process 
of creating an original story sometimes required 
language they had not previously learned. They 
often struggled to find appropriate expressions 
for the situations they created. However, they also 
wrote that valued the experience of learning new 
expressions through preparing for the drama. 
Discussion
Previous studies had referred to the benefits that 
students could gain from performing drama in 
English including autonomy, creativity, confidence, 
and activating students’ knowledge of English. In 
this study, the students’ comments revealed that 
they gained considerably from performing the drama 
despite some initial difficulties they had in creating 
and rehearsing it. The benefits to the students can be 
summarized in terms of linguistic, interpersonal, and 
general confidence. 
In terms of language, the students’  comments suggested 
that they had developed fluency, pronunciation and 
knowledge of expressions that would be useful in 
everyday life. Through constant practice, repetition 
and performance, the language learned was reinforced 
and greater fluency developed. The process of creating 
and performing a story enhanced the need to find the 
appropriate expressions for real contexts as spoken by 
real characters. In this respect, the students’ comments 
relating to intonation and expressing emotions also 
indicated that they had deepened their understanding 
of not only “what” to say but “how” to say it. This also 
increased their sociocultural awareness in terms of 
learning about whether particular expressions were 
appropriate for a particular character to use in the 
scenes they had created. This facilitated exploration 
of these aspects in the safe environment of the 
classroom. An example of this was expressions used for 
complaining and apologizing. These prepared students 
for unpredictable situations. In all these respects, the 
students’ comments indicated that they had reached 
better understanding of the language necessary for real 
communication in actual contexts. This helped to close 
the gap between practicing and using the language. 
Regarding interpersonal aspects, the students’ 
comments revealed that they greatly valued and 
enjoyed collaborating to create and perform the 
final drama. In this respect, feeling comfortable and 
relaxed with other members of the group seems to 
have enabled them to develop their communication 
skills without fear of being judged critically by their 
peers. The cohesion of the group was also a factor in 
helping the students to overcome any difficulties they 
experienced in creating the dramas. 
Developing confidence was also a major benefit of 
performing the dramas. The students increased their 
confidence not only in terms of using English but also 
in performing in front of a larger group. A significant 
factor in this was the presence and reaction of the 
audience. In this case, the fact that performing in front 
of an audience was a well-established event contributed 
to the students’ motivation to perform well. They may 
not have had the same motivation if they had only 
had the chance to perform in front of their peers. The 
students were conscious of the desire to both live up 
to the standards of previous performances and create 
a good impression on potential future students. It is 
this aspect that turns the drama into a real event 
and motivates the students to collaborate to create a 
final production. Performing the drama also helped to 
develop skills that went beyond using English such as 
taking risks and performing in front of others. 
Conclusion
Producing and performing a drama in English might 
be a new and unfamiliar activity for students and 
can involve a greater time commitment than other 
activities. However, this study revealed that it can be 
one of the effective ways to motivate and challenge 
students through providing a real context for using 
language and developing their confidence in both using 
English and performing in front of a larger group. Not 
only does it give students a sense of satisfaction of 
creating a product that consolidates what they have 
learned but it also provides practice in using language 
that will be relevant for various communicative 
situations outside the classroom. Provided that there is 
willingness and enthusiasm on the part of teacher and 
students and that careful steps are taken to carry it 
out effectively, it can enhance students’ motivation to 
communicate enthusiastically in English.
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